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	Objectives, Activities and Questioning

	Lesson 1
	Objectives: To appraise different musical features in a variety of film contexts.
NC: Pupils should be taught to: Appreciate and understand a wide range of high-quality live and recorded music drawn from different traditions and from great composers and musicians
Success criteria: I can discuss the features of film music;  I can name several styles of music;   I can identify characteristics of music and interpret their meaning.
Activities: Ask the children what they know about film music, and to think of films that have iconic music. The children may think of ideas such as Frozen, Moana and The Sound of Music but these are all musicals. We want them to think of films that have music that adds to the mood: (e.g. Jaws, Star Wars, Jurassic World).
The children will probably have mentioned songs in films. Songs are important, and can be memorable (for example, ‘Everything I Do I Do It For You’ from Robin Hood Prince of Thieves still holds the record for the longest running number 1 single of all time). But it’s actually the music in the background, behind the dialogue or action that brings a film to life.
Show the Presentation: Film music and discuss any points that come up from slides 1-5. Hand out w/boards at slide 8, hand out whiteboards. Play the audio files and ask children to write down what emotion or action they think each one was portraying. Tell the children that there are no wrong answers.
Suggestions for discussion:
Track 1  Low notes which are slow, contrasting with higher and faster notes which are urgent, going back and forth. This suggests a slow-motion action which is bad, but overall something positive is happening, for example:
· A baddy’s demise.              Someone sneaking around trying not to be seen.                A horse chase with an injured horse.

Track 2 Minor key, slow, with long legato notes and high strings with flutes. This makes a passionate sound which could be:
· Two people saying goodbye.          A lonely person walking through a rainy scene.              A windswept moor or desert.

Track 3 Jaunty with lots of drums and off-beats, feeling rhythmic and continuous. Strong accents punctuated with brass and woodwind sounds. A minor key, but in a fast tempo, as opposed to Track 2 which was much slower. These could all suggest:
· Wheels turning or feet marching.     Horse-riding or two enemies facing off, in an ‘old-style’ movie.
· A comedy scene with masked robbers trying to get out of a bank.

Track 4 The minor key is very dramatic. Lots of instruments playing the same rhythm are more likely to show a big group, rather than the duel as suggested above, the slower tempo might suggest:
· A camera zooming in on an army.
· A King marching through his castle.
· A zoom-in on an evil genius’s face as he unveils his plan.
Track 5  Mostly in a major key (with some prominent minor chords) with soaring string melodies, sustained notes and everyone in unison. This scene could be:
· The ending of a film, or setting the scene.
· A montage showing a sports person’s challenging training routine.
· A flashback to a past love.


Questioning:
What do you know about film music? Cn you name some films with iconic music? 
When listening to slide 8: •	What emotion do you think of when you hear the music?
•	What action can you imagine happening along to the music? 
Ask the children to imagine that a film doesn’t have any music at all. What would the effects be? Would it be enjoyable to watch?
Key questions
•	Why is music so important in films?
•	What would a film be like if it didn’t have any music?
Assessment:
Pupils needing extra support: Could have the music downloaded to listen through headphones rather than through the class speakers.
Pupils with secure understanding indicated by: Identifying how different styles of music contribute to the feel of a film and participating in the discussions, sharing their views and justifying their answers.
Pupils working at greater depth indicated by: Can be challenged to justify their answers using musical vocabulary, e.g. pitch, harmony, tempo etc.

	Lesson 2
and 3
	Objectives:  To identify and understand some composing techniques in film music
NC: Appreciate and understand a wide range of high-quality live and recorded music drawn from different traditions and from great composers and musicians
Listen with attention to detail and recall sounds with increasing aural memory
Success Criteria:  I can identify different instruments and comment on the type of sound they make;  I can talk about the pitch of music and how it changes;  I can use the words ‘major’ and ‘minor’ when discussing music that evokes different emotions
Activities: Start by showing the beginning of the film ‘Wallace & Gromit: A Close Shave’.
Pause the film at 1 minute 40 seconds (after Gromit discovers the wool has been chewed). Ask ‘How does the music create tension?’ watch again, pausing so children can identify the musical elements. Point out that the music (soundtrack) is different from the sound effects. Sound effects include snoring and the sound of a knife hitting the floor, but the soundtrack is the music played by orchestral instruments.
Ask the children the key question. What methods used to create tension in the music? 
Continue watching the film. Pause at the following points to discuss the music.  Children can note their ideas  on w/boards.
4 minutes 20 seconds – getting ready for window cleaning.
•	Military, purposeful. 
•	Several different drums used – timpani, side drum, bass drum.
•	Positive brass playing in a major key.
•	Theme with a repetitive melody, like the music of Elgar, which you can show the children using slide 2 of the Presentation: Scenes and sounds.Play to the children from your audio device.
  5 minutes 36 seconds – Wallace sees Wendoline for the first time.
•	Love story (this theme returns later every time Wallace and Wendoline have a moment).
•	Major key- quiet.
•	High instruments, including tuned percussion.
•	A solo instrument playing a melody.
 9 minutes 52 seconds – Shaun gets a wash.
•	Impending doom, the instruments getting higher and faster.
•	Chords, melodies and clashing notes.
 16 minutes 38 seconds – reading about Gromit in the papers.
•	Sadness – sweeping strings.
•	Very melodic, and cheesy.
•	A mixture of major and minor – minor relates to the sadness and disappointment but major relates to a fond memory.
 19 minutes 52 seconds – the chase.
•	Rhythmic, optimistic.
•	The melody gets higher.
•	The music modulates (changes key) to get higher.
•	‘Conversation’ between strings and brass creates urgency.
 
Decide on the level of the musical vocabulary that is appropriate for the children. What can you say about the pitch of the music? Which key is used to describe optimistic music? (Major) Which key is used to describe sad music?(Minor) The children should identify the different instruments and explain why they have been chosen for that point in the film. 
https://www.youtube.com/watch?v=-8C1XUW3u20 The Holiday Arthur's Song

Questioning:
How do you think the music creates tension?’
• What can you say about the pitch of the music? Which key is used to describe optimistic music? (Major) Which key is used to describe sad music?(Minor)	  What emotions does the music evoke?           What instruments can you hear?    How does the composer create tension/ sadness/ optimism etc.?      Which part of the soundtrack do you think was the most effective?

Differentiation and assessment: 
Pupils needing extra support: Should be seated closer to the board for more focus on sound and picture. These children may require adult support.
Pupils with secure understanding indicated by: Using the terms ‘major’ and ‘minor’ and identifying different instruments to describe how music evokes different emotions. Identifying pitch, tempo and dynamics, and using these to explain and justify their answers.
Pupils working at greater depth indicated by: Using music-specific vocabulary to describe their answers, including pitch, texture, tempo, dynamics, chords, unison etc. Challenge them to use the appropriate musical vocabulary including chromatics, descending, timpani, tremolo, unison, intervals, chords when talking about the music.

	Lesson 3
	Objectives: •	To use graphic scores to interpret different emotions in film music
NC: Use and understand staff and other musical notations;  Improvise and compose music for a range of purposes using the inter-related dimensions of music
Success Criteria:   I can make suggestions of sounds which represent the symbols on a graphic score;   I can improvise my own sounds within a whole-class context;   I can work with a partner to interpret graphic scores
Activities: Show slide 2 of the Presentation: Graphic scores on the board and ask the class to discuss what they see. Then, point to aspects of the score and ask ‘Can you make up sounds which you think these symbols might represent?  Conduct the graphic score, pointing from left to right.
Get the whole class to perform what they think the graphic score represents, using voices and body percussion.
In pairs, children look at Graphic scores sheet and spend a few minutes discussing what the symbols might mean, which parts of the graphic score show the melody going higher and lower, which parts might show loud, low, short sounds etc.
Play through each of the music bites on slide 3 of Presentation: Graphic scores and ask the pairs to match each sound bite to one of the graphic scores from the Activity: Graphic scores in front of them. Play each music bite at least twice to give the pairs a chance to revise and discuss their thoughts with their partners.
The pairs feedback their ideas to the class. With graphic scores, no answer is ‘wrong’, everybody interprets music differently. The children must argue why they think each score represents each piece of music.
Reveal the answers to the class from the Activity. Ask the children to trace their fingers along with the scores while you play the sound bites.
Play small sections of the sound files on slide 3 successively. Ask the children to make up their own graphic score interpretations.
Vocab: Graphic score   Composition  Accelerando  Crescendo
Questioning:   What does a graphic score mean?       How can you tell which sounds to make?    How can you tell which graphic score is being played?      Which sounds are represented by the score?
Differentation and assessment:
Pupils needing extra support: Could be paired with a stronger partner. Several of the scores have circles, so some children could focus on only interpreting the circles section of each graphic score.
Pupils with secure understanding indicated by: Giving reasonable and thought-out suggestions for what each graphic score represents.
Pupils working at greater depth indicated by: identifying chords and melody lines within each graphic score and creating accurate graphic scores in response to what they hear. Can be challenged to suggest which instruments are represented by each symbol.

	Lesson 4
	Objectives: To create and notate musical ideas and relate them to film music
NC: Improvise and compose music for a range of purposes using the inter-related dimensions of music
Use and understand staff and other musical notations
Success criteria: I can imaginatively use my body or my voice to make sounds;   I can relate sounds that I compose to a storyline in a film; I can notate my ideas using my own symbols on a graphic score
Activities: Hand out a selection of instruments AND use of Band Lab loops if possible.
In pairs or small groups,children have a few minutes to come up with ideas for sounds they could make to represent a ‘danger!’ scene. 
Explain that these could be:
•	Short, loud sounds.
•	High, clashing notes playing at the same time.
•	Getting faster (accelerando) and louder (crescendo).
•	Repeated urgent drumming sounds.
Can you use your voice and body percussion to make different sounds?
Conduct the whole class by pointing at each child or each group at a time, indicating that they should start to make their danger sounds. Stop the children by showing a fist to each child or group at a time.Ask the children for their suggestions as to what action could be happening during the ‘danger!’ scene.
 Repeat this process to create a ‘love story’ scene. Explain that the sounds they make could include:
•	Smooth, long notes.
•	Sweeping sounds (rubbing hands on the table will make this effect).
•	Quiet sounds, drums rolls, melodramatic humming or oo-ing.
Look at Presentation: Scene selection on the board. Divide class into 6 groups and allocate/ allow children to choose a scene from the board and create a soundtrack for that scene. All the scenes need to be covered, so make sure there are no repeats. Each group given 20 mins. Groups then perform their composition, whilst the rest of the class thinks about which of the scenes on the board they think it relates to.
5. After the groups have performed, encourage the children to make amendments to change and improve their performances as they see necessary.
6. In their groups, ask the children to create a notation of their compositions using a graphic score. In the next lesson they will be playing their compositions along with the film, so the groups need to make sure they are confident in performing them. The graphic score will help them to remember their composition from this lesson.

Questioning: Can you use your voice and body percussion to make different sounds?  What sounds can you use to represent a danger/ love story scene? What sounds will be effective in your compositions? Can you make musical clues to give to the listener?
   How can you convey emotion to the viewer? How could you  improve your performance? 
Differentation and assessment:
Pupils needing extra support: Can focus on either the danger or love scene, as they have had practice with the whole class.
Pupils with secure understanding indicated by: Using their body, voice and instruments to create sounds to represent a given theme. To create a musical score to represent a composition.

Pupils working at greater depth indicated by: Using their own instruments to contribute to a group composition and performance. Can they use staff notation to record key rhythms and melodies.

	Lesson 5
	Objectives: To play a sequence of musical ideas to convey emotion
NC: Pupils should be taught to: Play and perform in solo and ensemble contexts, using their voices and playing musical instruments with increasing accuracy, fluency, control and expression; Use and understand staff and other musical notations.
Success criteria: I can interpret my own graphic score and perform the sounds accurately;  I can give a polished performance with my group
Vocab:  Graphic score              Composition                Instruments             Performance              Improvise
Activities: Revise the childrens’ compositions from the previous lesson. Give out the instrument they need for their compositions. Make sure they are prepared to perform. Ask them to listen out for which aspects of their performance can be improved.
Make clear which scene selection each group has composed for, as you will facilitate them performing along with the correct section of the film.
Play the film ‘Wallace and Gromit: A Close Shave’. Turn the sound off at the following points and ask each of the groups to perform their composition along with the action:
 00:00- 01:40 Tension group
(Gromit discovers his knitting is chewed)                                                                     
04:20- 5:16 Preparing for action group
(Gromit is on the ladder and sees Preston through the window)
 05:36- 5:50 Love story group
(Gromit cleans the window in front of Wallace’s face)
 09:52- 10:50 Danger! group 
(The jumper goes on Wallace’s head)
 16:38-17:13 Sadness group 
(Wallace and the sheep look up at the picture on the wall)
 19:52- 21:02 Chase scene
 (The car turns into a plane)
 
Occasionally, the Love story and Danger! music return, you could let those groups perform again.
 Questioning: What are the best dynamics for playing along with the film?    Which sounds worked best and why?
Enjoy listening to and watching the rest of the film. You could turn off the sound at about 24 minutes, and ask the whole class to create some improvised music to the appropriate action.  This could get quite loud, so you might ask half the class to have a go at a time.
Questioning: What was your favourite part of the film?    Which compositions worked best and why?
Differentation and assessment:
Pupils needing extra support: Could benefit from sitting with a more confident child and using untuned percussion instruments to perform their composition.
Pupils working at greater depth: Can be challenged to identify where the ‘Love story’ and ‘Danger!’ music return. Using their own instruments to contribute to the performance. Using appropriate dynamics (getting quieter and louder) according to the action on screen.
Pupils with secure understanding indicated by: Interpreting their graphic score and performing their composition appropriately with their group. Creating sounds that relate to the scene of the film



	Lesson 6
	Objectives: 
Activities: End of Unit Assessment quiz



Opportunities for extended learning:
Write to a film composer and invite them in. 
https://www.literacyshed.com/the-music-video-shed.html - look in depth at music videos by Aviici
Watch a pianist create music for a soundtrack https://www.youtube.com/watch?v=Nj2Jap6EnFA 
Create their own short class film https://www.youtube.com/watch?v=EEQLidOmI4g 
https://www.bandlab.com/studio Explore bandlab further
Key Knowledge
To know that a film soundtrack includes the background music and any songs in a film.
To understand that ‘major’ key signatures use note pitches that sound cheerful and upbeat.
To understand that ‘minor’ key signatures use note pitches that can suggest sadness and tension.
To know that ‘graphic notation’ means writing music down using your choice of pictures or symbols but ‘staff notation’ means music written more formally on the special lines called ‘staves’.
Key Vocabulary:
Anchor: emotion, orchestral, major/minor, pitch, solo, descending, composition, improvise, dynamics, symbol
Goldilocks: •	Musical   Soundtrack    Imagery     Instruments Graphic score  Composition   Accelerando, melodic, interval, sequence
Crescendo, clashing

Next Steps: chromatics, timpani, tremolo, unison, intervals, chords, modulate

Key Skills:
· Recognising and confidently discussing the stylistic features of music and relating it to other aspects of the Arts.
 
· Representing changes in pitch, dynamics and texture using graphic notation, justifying their choices with reference to musical vocabulary.
 
· Identifying the way that features of a song can complement one another to create a coherent overall effect.
 
· Use musical vocabulary correctly when describing and evaluating the features of a piece of music.
 
· Evaluating how the venue, occasion and purpose affects the way a piece of music sounds.
 
· Confidently using detailed musical vocabulary (related to the inter-related dimensions of music) to discuss and evaluate their own and others work.
 
· Improvising coherently and creatively within a given style, incorporating given features.
 
· Recording own composition using appropriate forms of notation and/or technology.
 
· Constructively critique their own and others’ work, using musical vocabulary.
 
· Working as a group to perform a piece of music, adjusting the interrelated dimensions of music as required, keeping in time and communicating with the group.
 
· Performing with accuracy and fluency from graphic and staff notation and from their own notation.
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